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Abstract

This study aimed at investigating the difficulties that arise for American learners of Arabic as a
foreign language (AFL) when encountering Arabic metaphorical expressions and providing
pedagogical implications for teaching Arabic conceptual metaphors for non-native speakers. The
sample of the study consisted of 24 AFL American learners study AFL courses in the middle and
advanced levels as part of the requirements to earn their bachelor degree in the Middle Eastern
Studies at Houston University in USA. A gquestionnaire, a writing test and interviews were used as
the instruments of the study. The findings of the study demonstrated that the problems
encountered by AFL American learners lie on their incapability to judge whether a statement is
meant to be a metaphor or a literal one, their unfamiliarity with the Arabic culture and some
special characteristics of Arabic. It was recommended that AFL learners need to be taught
cultural aspects of Arabic.
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1.1 Introduction

Knowledge of foreign languages would enable learners to understand and gain insight into the cultural differences
among the languages. Language represents a crucial means of communication between people of diverse cultural
and linguistic background. It provides a competitive edge to multinational corporations as well as small business
and individual entrepreneurs. (Taha, 2007).

According to the Modern Language Association (MLA), Arabic is the fastest growing foreign language at U.S.
colleges and universities especially after the events of September 11, 2001. Borsh (2013) explores a variety of
motivations which can play an important role in the American student’s decision to learn Arabic. He states that
whereas many students are career — oriented, others are interested in the language itself and pursue it for its
academic stimulation and still others learn Arabic to be more knowledgeable about the culture, history and
religion of the Arabic people.

On the other hand, Figurative language often presents a serious challenge to the learners of Arabic as a foreign
language (AFL) since it requires the knowledge of the conceptual system and the cultural aspect of the language.
In this regard, Asfour (1973) stated that metaphorical language and figures of speech entail some kind of
conciseness on the reader because they show down the processes of understanding the intentional meaning and
they make the reader employ his mind more thoroughly and think of several things before he can snatch the
intended idea. Lakoff and Johnson (1980, p.12) conceptualized metaphor culturally stating that "a culture may be
thought of as providing, among other things, a pool of available metaphors for making sense of reality".
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Therefore, because different cultures conceptualize their thoughts in different ways, metaphors are characterized
as culture specific. To give some idea of what it could mean for a concept to be metaphorical and for such a
concept to structure an everyday activity, Kovecses referred to the conceptual metaphor LOVE IS A JOURNEY
in which LOVE is the target domain (the object to which the characteristics are attributed) whereas JOURNEY is
the source domain (the object from which some characteristics are borrowed). He assumed that whenever journey
is mapped onto love, the two domains correspond to each other in a way which enables us to interpret LOVE as a
JOURNEY.

The classification of metaphor in Arabic depends on the tenor and vehicle. Tenor is the subject of the metaphor,
the thing being talked about, and the vehicle is the thing to which the tenor is compared (Alsakkakki, 1983).
Many criteria have been applied in classifying metaphor in Arabic such as the omission/non omission of tenor or
vehicle and the description associated with tenor and vehicle. Shykhun in Arabic (1977) stated that metaphor
‘alistia'arah’ means transferring the property of one person/thing to another, so that it becomes one of his/its
characteristics. Ibn Taimiyah, a famous Arab scholar of the thirteenth century, established several metaphorical
patterns in Arabic words (Aturki, in Arabic, 1999). He was looking at the semantic meanings and he found that
some of the words can accept metaphorical patterns, while others can only rely on their original meaning. Abu
Aladoos (1998) puts forward the concepts of "free" and "transferred" metaphor. He maintained that there is a new
meaning transferred to the word metaphor which frees it from its original meaning.

For the sake of convenience, since the present study relies on the cognitive linguistic framework, the terms 'target'
and ' source' domains of the metaphorical concept are used in preference to the traditional literary terms ‘tenor’
and vehicle’.

1.2 Statement of the problem

From their experience in teaching English as a foreign language and teaching Arabic for nonnative speakers, the
researchers have become aware of the fact that the knowledge of a foreign language unpaired with the
understanding of the cultural aspects of that language would raise the difficulty of its acquisition. Figurative
language often presents a serious challenge to learners. Danesi (2000) states there is a need for new language
learners to go beyond taking words as they are and appreciating figurative speech such as metaphors, if they aim
to be fully fluent in their new language. More specifically, advanced learners in particular need to develop a
'metaphoric competence' if they are to attain a level of proficiency in their L2 that will equip them for professional
lives that require a high level of language awareness. Therefore, the present study attempts to find out challenges
that face American AFL learners specifically in the acquisition of the metaphorical expressions in order to gain
insights regarding the AFL curriculum design and teaching metaphors

1.3 Questions of the Study

1. What problems might arise for American AFL learners when encountering metaphorical expressions?
2. What are the pedagogical implications that can be suggested for teaching Arabic metaphors for AFL learners?

1.4 Significance of the Study

The present study has practical relevance to the AFL curriculum designers and teachers that could develop ways
of addressing the issue of conceptual metaphor in their AFL classes because understanding the underlying
conceptual metaphor may ease difficulties when AFL learners interpret new lexical items. On the other hand, the
designers of AFL curricula could integrate culture as a central part of the daily language lesson plan depending on
how the concepts are expressed in cultural terms.

1.5 Participants of the Study

The sample of the study consists of 24 AFL American students, 10 female and 14 male students, study AFL
courses in the middle and advanced levels as part of the requirements to earn their bachelor degree in the Middle
Eastern Studies at Houston University in USA. The study was conducted during the fall semester of the academic
year 2016-2017.

1.6 Limitations of the Study

The study was limited to the undergraduate students studying AFL courses in the department of the Middle
Eastern Studies at Houston University in USA.
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2. Review of Related Literature

Many researchers suggested that the cultural differences concerning metaphor may lead to problems in learning a
foreign language. Thus, many studies have recommended the integration of culture of the target language
classroom instruction.

Hammami (2012) investigated Arab American high school teachers' perceptions regarding developing cultural
awareness of first-level Arabic language learners. Data were gathered through one-on-one semi-structured in-
depth interviews of 5 high school teachers of Arabic within the same district. The results showed that developing
cultural awareness in first-level Arabic language classes needs a strong connection between the Arabic language
and culture. Teachers employ best cultural practices for beginning Arabic classes and support consistency in
assessing the right cultural skills.

Al-Shallakh (2010) investigated the problems that non-native learners of Arabic encounter at two public
Jordanian universities. He selected a sample of 100 respondents and used two instruments to collect the data;
informal interviews and two questionnaires. He concluded that the most important causes of the problems that the
non-native learners of Arabic face were related to major linguistic variations between Arabic and the learners'
native languages and the existence of distinct varieties of Arabic which are sometimes not intelligible; the
textbooks materials are not arranged in a way to bridge the cultural gaps that students face between their native
cultures and the Arab Islamic culture.

Rafieyan , Abdul Majid & Eng (2013), assessed the relationship between attitude toward integrating target
language culture into classroom instruction and the development of pragmatic understanding .The researchers
gathered the data through two pragmatic comprehension tests ;one was used as a pretest and the other as a post-
test and the administration of a Likert scale attitude questionnaire to 32 intermediate level language learners at a
language academy in Malaysia . The results showed that a positive attitude toward learning target language
culture guided to a superior level of pragmatic comprehension. As a result, it was recommended to equip foreign
language course textbooks as well as foreign language classroom instructions with cultural information.

Philip (2005) investigated the figurative language of the advanced learners. Ten advanced learners of English as a
second language followed a two—hour lesson focusing on the use of idioms and metaphors in newspaper
headlines. By means of follow — up, a specific exercise was added to their usual homework assignment (a written
commentary on a newspaper article): namely, to think up possible titles for two articles. Only one of the ten
headlines made reference to conversational figurative phrase which indicated that the learners were unwilling to
make use of metaphor in their L2 production. The study demonstrated that when advanced learners know that
their L1 concepts are also used in English do not hesitate to make use of them. However, they tend to shy away
from using language which they perceive as figurative or metaphorical especially if it involves unfamiliar
concepts.

Li-qum and Guo- hua (2010) investigated the effect of raising metaphor awareness on Chinese EFL learners'
vocabulary acquisition and retention. The subjects were first — year non English college students in a vocational
college. The pretest, immediate posttest and delayed posttest experiments were applied on the subjects and lasted
for a whole semester. The results showed that in the EFL class, organizing metaphorical expressions along their
metaphorical theme is more effective in enhancing EFL learners' vocabulary retention. Accordingly, efforts to
raise learners' metaphor awareness should be made in the classroom of TEFL in order to achieve a better effect in
the EFL vocabulary teaching and learning.

Deignan (2003) used corpus linguistics to compare the relative degrees of productivity of a number of source
domains of metaphor across various languages. Although her corpus data suggested that there was a variation in
metaphor usage across the different languages, she stated that this should not automatically be taken as evidence
of present cultural differences. A lot of metaphorically expressions may merely be reliquaries of a community's
past culture. Nevertheless, she supports the view that historical perspectives of metaphorical expressions as well
as other systematic analysis of metaphorical language are beneficial to the foreign language learner. Even a partial
and indirect culture metaphor connection would support arguments to include ‘cultural awareness' objectives in
the foreign language curriculum.

It can be noticed that the most pedagogical results in the previous studies recommended the integration of the
target language cultural elements into every foreign language classroom instruction especially metaphorical
expressions since metaphor exhibits a great potentiality for mirroring the culture.
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3.1 Instruments of the study

In order to evaluate the participants’ understanding and usage of Arabic conceptual metaphors, the researchers
developed a questionnaire and a writing test as the instruments of this study. Interviews were also conducted in
order to gain more in depth understanding of the participants’ difficulties in responding to the questionnaire and
writing test. The questionnaire consisted of 15 items which included Arabic metaphorical expressions from
different conceptual metaphor domains. In the writing test, the participants were asked to write a short paragraph
to comment on a statement “The Arabic Language is one of the languages that are easily digested”.

4. Findings and Discussion

In order to find out the extent to which the AFL participants understood the meaning of the Arabic metaphorical
expressions they encountered in the questionnaire items, the percentages of the correct and incorrect responses
were calculated. The non-responded items were considered incorrect. The results are presented in Table 1. (See
Appendix 1). The prevalence of the percentages of the incorrect answers in the questionnaire items was clearly
demonstrated. The mean percentage of the correct responses was 33.6 %; whereas the mean parentage of the
incorrect responses was 66.4%. The highest percentage of the correct responses was 90% for item 1( cJad/ /&)
Jue 43S while the lowest percentage was 6% for item 15 , (2 4idd 4 gicd af jLS8¥/ 5/ g4 ). Such preponderance
of the incorrect answers reveals the inability of the respondents to recognize the target domains of the
metaphorical expressions in questionnaire items which were extracted from different source domains.

By looking into the incorrect responses, one can observe a range of patterns that the respondents follow in
interpreting the questionnaire items. The first pattern was to provide a literal interpretation of the metaphorical
expressions. For example, most of the respondents interpreted the metaphorical expression in the first item (&l
adlll )as " S alaball cay o0, Similarly, the metaphorical expression in item 9 s J5/ was interpreted by some
respondents as "yl

Another interesting pattern of the wrong interpretations of the respondents was to skip over the target word or
phrase explaining the rest of the expression. For example, some respondents interpreted the metaphorical
expression in item 2 4l jL<é¥/as 4iill £/, ¥/'skipping the target word ().

The third pattern of the participants' misinterpretations of the metaphorical expressions was to provide
interpretations that are very far from the accurate meaning for those expressions which may indicate the
unfamiliarity of the respondents with the meaning of such expressions. Among those flawed responses were the
interpretations provided by some participants for the metaphorical

expression in item 11 & es . Many respondents interpreted it incorrectly as " Ads At/ For the
metaphorical expression in item 15 <& LS8¥/ giui af  a significant percentage of the respondents answered it
incorrectly such as " LS8¥/ s gLl and " LS8 4t da 45 ¥,

In fact, the previous patterns of the misinterpretations of the respondents may reveal the unfamiliarity of the
participants of the conceptual metaphor. For example, only 7% of the participants were able to recognize the
metaphorical expression (4 et in item 11. Also, 18% of the participants were able to interpret the
metaphorical expression &igel 4 A J9 in item 9 and 32% of the participants correctly interpreted the
metaphorical expressions in item 7 &S (sl &4 Actually, the words a4 , JS/and & in the previous expressions
are considered synonyms in Arabic which formulate the same conceptual metaphor namely; GAINING MONEY
UNLAWFULLY IS DEVOURING IT. Such low percentages of the correct answers reveal the unfamiliarity of
the participants of this kind of metaphor.

However, significant percentages of the correct answers were recorded for the fifth, sixth and tenth items. The
high percentage of the correct answers for items 5and 10 can be justified that the metaphorical expressions which
refer to the pleasant person as s~ and to the bad tempered person as < are used exactly in the English language as
sweet and sour respectively forming the conceptual metaphor TEMPERAMENT IS FOOD. Therefore, it seems
that the AFL participants, whose first language is English, encounter no problem in interpreting such expressions.

Similarly, the metaphorical expression &/ gubal/which conceptualizes the place where political decisions are
taken as gk seems to be very common in English and Arabic. It even seems to become a universal concept that
is employed frequently in the political contexts in all over the world. Thus, such expression seems to be familiar
for the AFL learners in this study.
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Apparently, the responses obtained from the AFL American learners to the questionnaire items in the present
study reflected some of the difficulties encountering such learners in understanding and interpreting metaphors.
The major difficulty in the comprehension of metaphors seems to lie in AFL learners' incapability to judge
whether a statement is meant to be a metaphor or a literal one. This problem clearly appeared in the responses of
the participants who provided a literal explanation for each word in the sentence. For example, some respondents
misinterpreted the metaphorical expression ag-/ cs il as " [xS alabsll ciay o3 i &N,

In fact, such difficulty seems to encounter not only the AFL learners but also the most learners of any foreign
language. Lazer (1996) suggested that the evaluation whether a statement is meant to be a metaphor, a joke, an
ironic expression or a literal one requires a very high level of language competence of learners. The American
AFL learners participated in the present study seem to lack such competence which could be due to the lack of
exposure to the conceptual system of the Arabic language.

In this regard, Littemore and Low (2006) demonstrated that learning a hew language should not be considered to
be independent of any conceptual system and thus L2 learners need to be encouraged to access word meanings
through their conceptualization rather than translation equivalent. Moreover, Nam (2010) believed that employing
conceptual metaphor in teaching new structure or lexical items is not a far-fetched idea. Since the target language
has numerous linguistic expressions carrying conceptual metaphors, understanding the underlying concepts that
the language makes use of may facilitate the process of learning a new language.

Another obstacle seems to face the AFL American learners in interpreting metaphorical expressions is the lack of
vocabulary knowledge. Actually, Arabic is very rich in vocabulary which is considered as a peculiar characteristic
of the Arabic language. The same notion or concept can be expressed by a wide range of words or synonyms in
Arabic. For example, the concept of taking things illegally can be expressed metaphorically by the Arabic words
Jsi aliand ~=s. The AFL learners might face a difficulty in recognizing and memorizing such wide range of
vocabulary items especially those which hold a metaphorical concept . This goes with the AFL participants when
they were asked in the interviews about the reasons behind their misinterpretations of some of the questionnaire
items. They attributed the difficulty of the metaphorical expressions to their lack of knowledge of the meaning of
certain words in the expressions. One interviewee said "the words used in these expressions are difficult, I don’t
know what <ii is". Other interviewee said "I knew that these expressions are rhetoric, but | couldn't answer
because | don't know ag and siad,

In this respect, Khalifa (1998) thought that the major obstacle that encounters the AFL learners is the synonymy
feature of the Arabic language (Altaraduf) which permits for the same concept to be expressed by various words.
Therefore, some respondents of the questionnaire in the present study were not able to recognize that the words ,
el JSi and ~=» are considered as synonyms which metaphorically conceptualize the process of gaining things
unlawfully. Thus, it can be found in the participants' responses that some respondents interpreted one of these
items correctly and misinterpreted the others despite the fact that all of these metaphorical expressions
conceptualize the same concept using different synonyms.

Another peculiar characteristic of the Arabic language which may cause a problem for AFL learners in
understanding metaphors is the "economy" of the Arabic language. Hassan (1985) maintained that Arabic
language is economic in the sense that a lexical word in Arabic may hold many different meanings and thus can
be used in so many contexts. The AFL learners may have a difficulty in recognizing such different meanings for
the same word and accordingly they would not be able to understand the metaphorical concepts which these
words may hold. For example, the word sidwhich appear in the metaphorical expression in item 15, ¥/ sl af

sl a4 has many different meanings in Almu9jam Alwajeez namely, gai (grew),sstsd (equaled), s fob
(well cooked) a\iui(became straight), Jwdws (to follow each other)and il (settled). Most respondents were not
able to recognize the appropriate meaning of the word s that fit the context in item 15. Therefore, those
learners were not able to recognize the metaphorical concept that such word may hold.

In order to help AFL learners in comprehending the metaphorical expressions, they need first to enrich their
vocabulary knowledge and that can be achieved by teaching them the new lexical items in authentic contexts
where certain expression may be used. Moreover, the unfamiliarity of the AFL learners with the cultural
dimension of the Arabic language seems to be an essential reason behind their misunderstanding of the
metaphorical expressions especially those which are based on a particular aspect of the Arabic culture.
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For example, the conceptual metaphor GAINING MONEY UNLAWFULLY IS DEVOURING IT that is
represented in the seventh item of the questionnaire & Jusldl sl 48 Jisae Jas 47 in the ninth item of the
questionnaire, —&lwmall A s JS5f 486 disalwa gakaid ¢ and the eleventh item of the questionnaire (da -ies A&/
seems to be problematic for the American AFL learners. Such difficulty in understanding this kind of metaphor
might be due to the fact that this metaphor has had profound repercussion in the Islamic culture which frequently
refers to the punishment that awaits those people who devour the money or properties unlawfully. In contrast, this
conceptual metaphor is not common in the western culture. Thus, those learners of Arabic whose first language is
English find difficulties in comprehending such kind of metaphor.

It is worth noting that one of the difficult aspects of learning Arabic for the English speakers is the fact that the
spoken form of the Arabic language is different from the standard Arabic in terms of pronunciation, grammar and
vocabulary. In this regard , Genzerli (1985) suggested that the learners of Arabic as a foreign language do use
standard Arabic only with their teachers or in their classes which causes a confusion between the standard Arabic
they learn inside their classes and the colloquial Arabic they hear outside the classes. Such confusion makes AFL
learners mix between the colloquial Arabic and the standard Arabic as if they produce a new language. For
example, some of the respondents misinterpreted the first item of the questionnaire a¢d/ s as " g sadel!* which
is a colloquial words used for the voracious person. In fact, this participant was interviewed by the researcher. He
told that he was unable to interpret most of the questionnaire items because he has never been taught them before.
He added that sometimes the teacher talks inside the class in colloquial Arabic which he is reluctant to learn.
Other interviewee said "I like Arabic but I'm not so good in speaking because outside we all talk with each other
in English....we don’t use Arabic at all .

Alalwaii in Arabic (1985) asserted the importance of using standard Arabic in teaching AFL learners and
avoiding the use of the colloguial Arabic in the AFL classes. He suggested that standard Arabic can satisfy the
needs of AFL learners to a large extent since they can communicate with the Arabs wherever they go in the
different Arab countries; whereas the use of the colloquial Arabic, which differs from one country to another in
the Arab world, as the language of teaching can form a real problem for those learners especially when traveling
from one country to another and thus would not satisfy their goals in learning Arabic.

Regarding the essays written by the AFL American participants, it was noticed that their essays were very simple
in terms of structure and presentation with an average of 50 words in length and that there was no use of
metaphorical expressions at all. In fact, there were clear errors in the participants' writing concerning spelling,
word order, masculine and feminine, singular and plural nouns and punctuation. For example, a participant
expressed the relation with his colleagues wrote 4 -3 jinstead of s . Another participant wrote" Luds cus/
2 fnstead of 2 In fact, a mastery of the second language is necessary in order to express oneself
metaphorically in the language. Danesi (1999, p.15) stated that "it is not easy to use metaphor in the second
language unless one has a good command of that language". It is apparent in the essays written by the AFL
participants in this study that they lack the mastery of the Arabic language and that is obvious in the frequent
errors they committed in their writings. Such problem is referred to by some of the AFL interviewees. They
attributed their problems in expressing what they have in their minds in writing to the limited knowledge of
Arabic vocabulary which prevented them from using figurative language. Also, they attributed their inability to
use metaphor in their writing to the lack of teaching the metaphorical concepts.

4.1 Pedagogical suggestions to improve teaching Arabic metaphorical expressions to AFL learners

Figurative language competence has aroused the interest of a number of L, researchers. Low (1988) argued that
the ability to produce and comprehend metaphor is essential in L, learning as metaphor can be used to aid
comprehension, extend thought, compel attention and clarify ideas.

In fact, the L2 learners' deficiency in grasping metaphors is a problem that seems to be natural for learners of
second language, and it is one that can be addressed through adequate exposure to these metaphorical expressions
and through pedagogical practices that help learners become aware of them as a natural part of the expressions in
their target language. This involves understanding the social and environmental context of language and
metaphors. Nam (2010) suggested that employing conceptual metaphor in teaching new structures or lexical items
is not a far-fetched idea. He added that L, learners need to be taught in the context in which certain expressions
may be used, what features of the target domains are highlighted by the source, and how the expressions can
possibly be linguistically and metaphorically extended.
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Therefore, teachers of AFL need to assist learners with various examples revealing the underlying conceptual
metaphors to allow L, learners to internalize these new concepts. They need to teach Arabic metaphors explicitly
rather than taking it for granted that the learners will come to understand these features of language.

Johnson and Rosono (1993) stated that metaphor and idioms should not be ignored by L, curricula any longer.
Such curricula should include different kinds of activities that enhance the learners' awareness of conceptual
metaphors. Experts in the field of education can advise techniques, procedures or activities to orient the learners
to the metaphors of a language they want to learn. Carter (1997) claimed that classroom activities and teaching aid
can be developed specially geared to the instruction of metaphor. As metaphors are a critical facet of language,
early familiarization with their structure, formation, diversity and use must be emphasized.

Accordingly, to enhance learners' awareness of the use of metaphors in a foreign language, it seems necessary to
draw their attention to the metaphors used in their native language before carrying out any activities so that they
can grasp the concept of a metaphor. Deignan, Gabrys and Solska (1997) suggested that it is essential to raise
students' awareness about both the differences and similarities in the metaphorical systems between the learners'
first language and the target language before learning various types of metaphors. This would help learners to
discover systematization in metaphors and thus make it easier to understand and use them than if they had to learn
metaphors as discrete items.

One method of doing this is to give learners some examples of metaphors in their native language and discuss the
concepts. Alternatively, the teachers of and AFL can present an article in the native language of the learners, have
the learners underline what they regard as metaphors and then discuss the structure and system of metaphors.
Then, the learners can be introduced to activities of conceptual metaphors in the foreign language they are
studying.

Activities Suggested for Enhancing AFL Learners' Acquisition of the Arabic Metaphors

In this section, the researchers suggested some exercises to raise AFL learners' awareness of metaphors in Arabic.
Such exercises aim at enhancing the AFL learners

Ability to recognize and understand the conceptual system of Arabic metaphors.
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The American students who learn AFL encounter difficulties in the acquisition of the metaphorical expressions in
Arabic. Some difficulties lie on the learners’ incapability to judge whether a statement is meant to be a metaphor
or a literal one and on the unfamiliarity of those learners with the Arabic culture. Other difficulties lie on some
special characteristics of the Arabic language in particular such as the “economy” of the Arabic language and its
richness of the synonyms. Accordingly, AFL learners need to be taught cultural and social aspects of the Arabic
language and to be equipped with vocabulary knowledge through learning Arabic vocabulary in context. The AFL
teachers have a crucial role in raising the learners’ awareness of the conceptual metaphor. They can provide
techniques, procedures and activities to orient the learners to the metaphors use in Arabic.
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Appendix 1
Table (1)

The percentages of the Correct and Incorrect Responses to the Arabic Language Questionnaire Items

Item No Item Percentages of the | Percentages of the
incorrect answers correct answers

1 e Ol iy QUSH 3yl ddaal xie | 89% 11%

2 JSEY) e a6 8 A Lalaml oS | 91 % 9%
All

3 2l dae s LU aé adl 82% 19%

4 JSEVL ¢ Le e da Bale LSS 13 3 | 68% 32%

5 e OS5 Y 5 aaliy Sl lla (5 Y | 12% 88%
o S

6 9 psbanal) glaall 8 Y1 (o yan e 28% 72%

7 LS (o slill aly 38 Jlise oy 43 68% 32%

8 Akl 220 Dy da )l sl 86% 14 %

9 o i IS T atsals giul o | 82% 18%
&l

10 e 4dS Ja )l 138 10% 90%

11 (e a8 xe Yoo ol oSy Al | 93% 7%
>

12 ool Y DI S dne &Sl pldatd o | 66% 34 %
o

13 Al olgiia o8 S ple e dlle BLY | 65% 35 %

14 €350 (o ] 62% 38 %
TS agily 4l A saain

15 O s ¢ daalll LS e G 4ty o | 940 6 %
A 4iad A g o) SSaY)
The mean percentages of the total | 66.4 % 33.6 %
answers
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Appendix 2

Questionnaire
Dear participant,

This research aims at finding out the difficulties you encounter as a learner of Arabic as a foreign language in
relation to the use and understanding of metaphors. Your participation in this study is entirely voluntary and the
data collected will be used solely for research purposes. They will be analyzed and summarized and anonymously
presented in reporting the findings of this research.

Instructions:

You havel5 sentences in the Arabic Language that use metaphor. Please try to explain and elaborate your
understanding of the underlined words or expressions.

hiLalSy ol Lk Al Ayl pataill dagd ce yul O ga ) B iuY) addiud A ) dall) B dlay Bodie (uad (e AdgSa daild il
() Jliall 188 5 Laldl)

(Example)Jts
aedy e gy

A e (all aay QUSH S jolae Aaal vie -1

-14  Sasasa oyl o
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Appendix 3
Arabic Writing Test The

AL ol
ey | (s gt Aaln 3 Ty pell Aol a8 oty i ) T juie Jsil) 130 e sl Mehimn it S alll e Ay el Aa1 5 UG
Ayl YL dalaaay)

Lt A o gl Aagds -1

Lo i)l A el Al s jie Bpads 22
AL Al -3

33



